LESSON 4: SLAVERY AND
INDENTURED SERVITUDE

GRADE 5-8

Abraham Lincoln Presidential Library and Museum

Objectives

o Understand the difference berween slavery and indentured servitude.

o Describe the motivation for al9th-century individual to become indentured.

o Compare and contrast the rights and lives of indentured servants and slaves.

o Collect and analyze data to produce a bar graph.

o Make statements about data trends from a bar graph.

INTRODUCTION

Before large-scale immi-
gration to America, the
American colonies were
largely peopled with inden-
tured servants. The inden-
ture contracts under which
people served generally paid
for their passage to America
and lasted for a term of
years typically ending with a
lump sum payment in money
or goods. Such contracts
were a very common labor
practice in Britain, and their
advent in America was sim-
ply an extension of British

labor practices.

Indentured servants
first arrived in America in
the decade following the
settlement of Jamestown by
the Virginia Company in
1607. The idea of indentured
servitude was born in the
need for cheap labor. The
earliest settlers soon real-
ized that they had lots of
land to care for, but no one
to care for it. Passage to the
North American colonies
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was expensive for all but the
wealthy, and the Virginia
Company developed the
system of indentured servi-
tude to attract workers.
Indentured servants became
vital to the colonial econ-

omy.

As demands for
labor grew, so did the cost
of indentured servants.
Landowners turned to Afri-
can slaves as a more profit-
able and ever-renewable
source of labor and the shift
from indentured servants to

racial slavery had begun.

The French intro-
duced slavery into the
French-controlled lllinois
country, in the mid- 1700s.
The British, who took con-
trol of the lllinois Country in
1765, permitted slavery to
continue, and so did the
Americans after George
Rogers Clark's conquest in
1778. Although the North-
west Ordinance of 1787

prohibited slavery or invol-
untary servitude, territorial
and later state laws and in-
terpretations permitted the

French to keep their slaves.

Arthur St. Clair,
the governor of the North-
west Territory, arrived in
the lllinois country and es-
tablished American authority
in 1790. Despite the Ordi-
nance of 1787’s prohibition
of slavery, many African-
Americans remained in a
state of de facto slavery as
indentured servants. After
lllinois achieved statehood in
1818 the General Assembly
began enacting a series of
laws known as the “black
codes.” These restrictive
laws continued the practice
of indentured servitude,
denied legal protection to
African-Americans, and re-
quired local governmental
officials to maintain registers
of indentured servants and

free blacks.
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Materials

Slavery documents found in the
“Slavery in Illinois Kit” (and on
this CD)

o #6 Indenture, 1807

o #13 Indenture, Calep &
Lucy

o #18 Bill of Sale, Jane
« #19 Bill of Sale, 1818
o #20 Bill of Sale, 1819
o #23 Indenture, Sary
o #24 Bill of Sale
o #38 Indenture, 1850

Tri-Venn Diagram (in this lesson

plan)

Paper

Colored pencils

Markers

Crayons

Rulers

Graph paper

“Slavery in Illinois” Article (in this
lesson plan).


http://www.lincolnlogcabin.org/education-kits/Slavery-Lesson-Plans/PrimaryDocuments/Lesson-4/6.jpg
http://www.lincolnlogcabin.org/education-kits/Slavery-Lesson-Plans/PrimaryDocuments/Lesson-4/13.pdf
http://www.lincolnlogcabin.org/education-kits/Slavery-Lesson-Plans/PrimaryDocuments/Lesson-4/18.jpg
http://www.lincolnlogcabin.org/education-kits/Slavery-Lesson-Plans/PrimaryDocuments/Lesson-4/19.jpg
http://www.lincolnlogcabin.org/education-kits/Slavery-Lesson-Plans/PrimaryDocuments/Lesson-4/20.jpg
http://www.lincolnlogcabin.org/education-kits/Slavery-Lesson-Plans/PrimaryDocuments/Lesson-4/23.jpg
http://www.lincolnlogcabin.org/education-kits/Slavery-Lesson-Plans/PrimaryDocuments/Lesson-4/24.jpg
http://www.lincolnlogcabin.org/education-kits/Slavery-Lesson-Plans/PrimaryDocuments/Lesson-4/38.jpg
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LESSON 4:

PROCEDURE

Review “Slavery in |llli-

nois” article.

Divide the class into
small groups.

Distribute the slavery
documents between
groups.

Student will examine

each indenture record or
bill of sale and record the

following:

Location
Date

Name

Age

Amount paid
Gender

Length of service

DISCUSSION QUESTIONS

Conditions of service (if
any)

Student will collect data
and produce a bar graph.

Combine student graphs
into a classroom graph.
Ask the class what gener-
alizations can be made by
reading the graph.
Distribute the Venn Dia-

gram and instruct stu-
dents to label circles

Slave, Indentured Ser-
vant, Myself.
Using the information

from the graph have stu-
dents compare and con-
trast the lifestyle, liberty,
and rules, etc., of Slaves,
Indentured Servants and

themselves.

What would motivate
someone to indenture
themselves for a term of

50 years?

Were there any benefits
to indenture?
Did the nature of inden-

ture change between the
Illinois Territory and

Statehood periods?

Was there a difference
between indenture and
enslavement?

What are some of the
similarities?
How did indenture

change from the colonial
period to the mid-

nineteenth century?
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How would you learn a
trade or acquire the skill,

other than school, in
today's job market? How
does indentured servi-

tude compare with this
method of training, differ-

ent or the same?
What do you think an
individual who pledged as

an indentured servant
expected to get out of

this pledge?
What types of skills were
slaves allowed to learn?

. What expectations did a

slave have when they
were forced into servi-

tude?

life of a
slave with that of an in-

Contrast the

dentured servant.
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LESSON 4:

SLAVERY IN ILLINOIS

lavery was introduced to

the lllinois Country as
early as 1719 when Philip
Francis Renault left France

with two hundred miners and
workmen and a plan to en-
gage in the newly developing
mining industry of Upper Lou-
isiana. Along the way, Renault
stopped at San Domingo
where he purchased five hun-
dred black slaves. He jour-
neyed up the Mississippi and
settled at a place he dubbed
St. Philip, near today’s Fort de
Chartres. This was the first
known introduction of slavery
into the French settlements of
the Upper Mississippi.

Renault was not very
successful in his venture and,
in 1744, he sold his slaves to
the local inhabitants and left
the lllinois Country. A French
missionary reported in 1750
that there were some three
hundred slaves dispersed
among the five French villages
of Cahokia, Kaskaskia, Fort de
Chartres, St. Philip and Prairie

du Rocher.

In early lllinois, all
segments of society that could
afford slaves owned them,
including habitants, missionary
priests, traders and military
men. Slaves were used in lead
and salt mines, as boatmen,
field workers and domestic
servants. “No one in the
region ever dreamed of ques-
tioning the morality or legality
of black slavery,” states histo-

rian Carl Ekberg.

When the United
States took control of the
lllinois Country, French citi-
zens were allowed to keep
their possessions and to re-
tain their ancient rights and
liberties. The issue of slavery,
however, was another matter.
Although slaves were consid-
ered the real property of
their owners, a clause prohib-

iting slavery was included as
Article Six of the Ordinance
of 1787, which laid out the
governing laws for the newly
created Northwest Territory.
Almost immediately residents
began to clamor for a suspen-

sion of the anti-slavery clause.

By this clause in the
Ordinance of 1787, one
would suppose that those
enslaved would be freed. Yet
this was not the case. In-
stead, local government offi-
cials chose to interpret the
Ordinance, and its clause
against slavery, to mean that
new slaves could not be intro-
duced into the lllinois Coun-
try. It did not require slaves
already held to be emanci-
pated. Slaves who were al-
ready contracted to serve
their master could be brought
into the state as “indentured
servants.” Under the code, all
black males under fifteen
years of age who were owned
or acquired were forced to
serve at least until the age of
thirty-five; women, until the
age of thirty-two. Most in-
dentures, however, ran
longer, even up to ninety-nine
years. All slaves brought into
the Territory were obliged to
serve out their contract and
all owners were required to
register these slaves with the
County Clerk. Transfers of
slaves from one owner to the
other were allowed so long as
the slave gave her “consent”
before a notary. Of course
one can imagine that very few

slaves were able to “object.”

With the organiza-
tion of the lllinois Territory in
1809, lllinois adopted the
Indiana slavery statutes and
added provisions of their own
concerning free blacks and the
hiring of slaves. Free blacks
were not allowed in the new
territory. It was also possible
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to bring slaves into lllinois as
laborers for up to twelve
months with no limit to the
number of consecutive
twelve-month contracts al-

lowed.

The 1818 state con-
stitution stipulated that
“neither slavery nor involun-
tary servitude shall hereafter
be introduced into this state.”
The “hereafter” was inter-
preted to mean that slaves
already in the state would not
be freed. Also, all indentures
made prior to 1818 would be
recognized. The first state
legislature also passed severe
laws restricting the move-
ment, immigration and labor

of free blacks.

The next landmark
decision on slavery in lllinois
came in 1845 when the Su-
preme Court of lllinois de-
cided the case of Jarrot v.

Jarrot (2 Gilm.,, 1). In this
case, Pete Jarrot sued his
“master” for wages. Julie

Jarrot (of the Jarrot Mansion
in Cahokia, lllinois), Pete’s
owner, claimed he was a
slave, descended from a
woman who was enslaved in
lllinois before the passage of
the Northwest Ordinance.
Therefore, he was not enti-
tled to any wages. The court
held that Article Six of the
Northwest Ordinance of
1787, applied to all slaves in
the territory at the time of its
passage. The effect of this
decision was to free all slaves
and their children. In effect,
Pete Jarrot was no longer a

slave.

The Constitution of
1848 declared, “There shall
be neither slavery nor invol-
untary servitude in the
state....” The adoption of the
constitution effectively ended

slavery in Illinois.
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